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Introduction: Emotional intelligence allows us to manage, regulate, and recognize our emotions and Quality of Life;
those of others, also allowing us to face and solve problems by choosing to provide an appropriate . . '

response to the situation experienced by a subject. Social skills are the behaviors that an individual ~ S°¢ia! SKills;

emits in the interpersonal context through their feelings, rights, and opinions, seeking to resolve  Emotional Intelligence;

conflict situations immediately, minimizing the likelihood of experiencing them in the future. Quantitative Systematic Review.
Anxiety appears in the individual when he perceives certain situations as threatening or dangerous,
hindering his ability to provide an adequate response, being excessive, uncontrollable, or lasting,
and this is classified as a mental disorder. Objective: The objective of this study is to describe the . .
relationship between emotional intelligence, social skills, and anxiety. Methods: A quantitative Article History:
methodology has been employed, basing the study on a systematic review of previous research using

the Scopus, Scielo, Redalyc, and Google Scholar repositories. Findings: An initial sample of 1722 Received: 21 April 2024
articles was obtained, which passed through inclusion and exclusion criteria, resulting in 73 articles.  Reyised: 15  November 2024
Novelty: The contribution of this study lies in understanding that low anxiety levels lead to better

performance of emotional intelligence and social skills. This situation allows people to resolve =~ Accepted: 21 November 2024
conflicts that arise in the daily lives of individuals. Published: o1 December 2024

1- Introduction

For more than three decades, research teams led by Peter Salovey and John Mayer have scientifically demonstrated
the usefulness of the emotional information processing model. This model facilitates the recognition, management, and
regulation of one's own and other people's emotions, serving as a guide for actions and thoughts [1]. Emotional
intelligence has been associated with greater physical and psychological well-being, as well as with a higher quality of
life in people. That is to say, adequate emotional control favors a successful coexistence, both at a personal and social
level, resulting in an optimal development in the environment [2]. The regulation of emotions generates a favorable
impact on various aspects of the lives of the subjects since it allows individuals to evaluate what happens to them or the
reactions they have to the demanding situations of everyday life or the circumstances that arise in the environment;
therefore, it directly influences decision-making, breathing, posture control, the reduction or elimination of brain noise,
the identification of emotional states, and cognitive control [3].

Our education since our childhood is a factor, possibly because of the type of teaching that was given to infants, the
difference in terms of their management and control begins to be more noticeable from these ages, as it allows us to face
and solve problems within which a broader and more significant context can be determined in the life of the human
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being, achieving to establish different vital paths, thus allowing us to choose the right answer according to the situation
or circumstance experienced by the subject. Emotional intelligence is fundamental in the personal sphere since it
addresses physiological, social, ethical, and psychological aspects. It serves as a tool for behavioral modification,
promoting the development of appropriate behaviors [4, 5].

Social skills allow one to obtain an optimal personal interrelation, which promotes personal support independently
of the one that could be obtained from the family environment, this influences the work and social environment allowing
one to focus on one's own and others' emotions [6]. From Caballo's [7] perspective, social skills are not personality traits,
but complex behaviors learned and applied in specific situations of social interaction. These behaviors reflect the
feelings, desires, attitudes, rights, and opinions of an individual, presented appropriately according to the situation being
experienced, and they can respect these behaviors in other people.

They are essential in the individual because they are a psychological construct that allows self-regulation of emotions,
thus improving personal and social competencies, and facilitating the understanding of the importance of personal
fulfillment and satisfaction to build and give meaning to the individual's life. On the other hand, the lack of social skills
is evidenced by the scarcity of social experiences, norms, rules, and an inadequate interpretation and perception of social
behaviors.

From the perspective of the World Health Organization [8], depression and anxiety are the most common mental
disorders among the world's population, with approximately 322 million people suffering from depression and 264
million from anxiety. Finally, anxiety becomes a "pluricausal etiological" disorder in which several risk factors are
present, in response to the influence of certain situations, there are behavioral and physiological behaviors [9]. There are
two elements that relate to anxiety: trait anxiety and state anxiety. Since 1975, thanks to Spielberg's proposal [10], the
distinction between trait anxiety and state anxiety has made it possible to identify how an individual can cope with
anxiety situations.

Anxiety is characterized by the manifestation of symptoms such as fatigue, avoidance, insomnia, tension, distressing
thoughts, and physical and behavioral changes similar to those of fear, generating responses characterized by the
activation of the autonomic nervous system and motor signs associated with maladaptive behaviors [11]. It is based on
the subject's perception of the negative situations that are being experienced at a given time, such situations can be
presented as somatic, social, and psychological, which generate different consequences in the experiences of everyone.
Consequently, the negative effects of the psychological response will affect the mental health of individuals when
psychological crises occur. Therefore, these crises often lead people to the use of alcohol, drugs, or other substances to
counteract the anxiety present in their lives, while manipulation becomes an aspect that favors the increase in elevated
levels of anxiety.

Previous research has conducted articles in which emotional intelligence, social skills, and anxiety are associated,
although there has been research covering the 3 variables, there is no common agreement between them. Studies have
been reported that propose the connection between pure emotional intelligence or social skills, psychological well-being,
spirituality or emotional intelligence in anxiety, burnout and academic stress [12-16]. Previous research has not described
the relationship between the three variables: emotional intelligence, social skills, and anxiety. For this reason, in this
study, we propose a review of the research that has been done previously in order to identify the interaction between the
variables of interest. The gap that exists in this line of research has to do with the need to understand how emotional
intelligence can contribute so that a person can better regulate his or her anxiety and thus be able to have social skills to
face daily situations.

The central element of the present research will be to detect the impact of anxiety in people; considering that the
necessary importance is not given to this topic, since this diminishes the effect that social skills and emotional
intelligence bring to the individual. So, we ask ourselves, in society, how does the presence of anxiety affect emotional
intelligence with social skills according to previous research?

The research will focus on analyzing the relationship between emotional intelligence and social skills and anxiety,
performing a quantitative systematic review, and conducting a synthesis of the influence of the variables. Initially,
reference will be made to the negative effects of anxiety on the influence of emotional intelligence on social skills. It
was possible to relate the study of anxiety as an approach to emotional intelligence with social skills, since it is important
because sometimes there is a lack of coping skills, adding to this that the different methods of upbringing and
interpersonal relationships are important factors that significantly influence the individual and should be kept in mind.
Emotional intelligence with social skills can help to reduce anxiety in the subjects, which will improve our attitudes
towards difficulties and problems, thus increasing our well-being and quality of life [17].
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The reader will then find the following structure in this article. First, the research methodology is presented, indicating
the process followed in the quantitative systematic review. Subsequently, the results present quantitative values on
sample size, age of participants, gender, countries in which the research was conducted, types of population, tests applied,
and benefits of the research analyzed. Finally, the discussion explains the reasons and arguments that describe the results
of the research.

2- Methodology

The approach of this research is quantitative in nature since it uses the collection of information; in this way, the
inquiry obtained will be tested, this will be possible through the use of statistical strategies that will be based on proposing
patterns of behavior in the numerical measurement and in the various theoretical foundations, through a process of
systematic review [18]. To achieve this objective, the following databases were used: Scopus, Scielo, Redalyc, and
Google Scholar.

Research was conducted using several archives of scientific journals organized according to authors, methodology,
and keywords. The review was based on research published in the field of health; therefore, articles were filtered using
the following inclusion criteria: original publications between 2016 and 2023, and articles discussing the relationship
between emotional intelligence, social skills, and anxiety. On the other hand, the exclusion criteria were articles not
indexed to the considered repositories, master’s, or undergraduate theses, vague or unspecific methodology, books, or
chapters that only work theory. It was decided to make language a non-limiting requirement, and English and Spanish
were used for the most part. The keywords used in the search were: “Emotional Intelligence”, “Social Skills”, “Anxiety”,
“Emotions”.

The research began with the data collection phase, initially by performing the corresponding searches, a total of 1722
articles were obtained in the first identification stage. For this, an initial review process was conducted in which the
articles that were already available in advance were identified, setting aside duplicate files (N = 526). Consequently, the
third stage of eligibility consisted of an in-depth review; therefore, the articles were analyzed according to their
compliance with the inclusion criterion by presenting the words necessary for the summary or abstract; 423 that did not
meet this criterion were eliminated at this stage. To culminate the data collection process, it was necessary to finish
classifying the articles according to the exclusion criteria, so 700 files were excluded. This left a total of 73 articles, thus
completing the review process at the end of the fourth selection phase and proceeding to data analysis.

The inclusion criteria for the research analyzed were: (a) it had to be research conducted in the period from 2016 to
2023, (b) to conduct a quantitative study that analyzed the relationship between emotional intelligence, social skills, and
anxiety, (c) to have free access to the research, (d) to have applied the study in a sample of human beings, and (e) to
have applied psychological tests that assessed the variables of interest in this research. Exclusion criteria were: (a) articles
that were not open access and paid articles, (b) systematic review research or authors' reflections, and (c) outside the
time frame of interest.

The quantitative method used in this research was based on a descriptive process in which statistical techniques such
as frequencies, percentages, measures of central tendency, mean and standard deviation were applied. The statistical
values analyzed were represented graphically using pie charts, bar charts, and histograms.

For the extraction and analysis of the information from the articles included in this research, the following aspects
were analyzed: DOI, country and continent of origin, article title, number, age, and population of participants. At the
methodological level, the results were categorized, addressing the tests used, the benefits, and the findings of each study.
A specific space was assigned in the table to highlight the limitations of each article. In addition, the variables used in
the research were identified, as well as those that presented similarities with our systematic review. Figure 1 describes
the research process.

3- Results
3-1-Sample Sizes of the Studies

In the 73 studies analyzed, it was observed that 41% had sample sizes in the range of 101 to 300 participants, followed
by 30% in the range of 0 to 100 participants [19-84]. A minimum range of 17 participants and a maximum of 3512 was
identified. The mean obtained is M = 341.03, with a standard deviation of SD = 515.4. Figure 2 shows the frequency
intervals of the sample values.
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Figure 2. Sample sizes
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3-2- Age of Participants

Participants in the various investigations ranged in age from as young as 8 years old to as old as 70 years old. A total
of 46 participants were counted in the 16-30 age group, followed by 13 participants in the 31-50 age range. The mean
age of the participants was M = 26.5 years, with a standard deviation of SD = 12.54 years. These values are visually
represented in Figure 3.
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Figure 3. Age of participants
3-3-Gender of Participants

In the analysis of the research, two genders were identified among the participants, with the male gender
predominating, with a minimum of 2 males and a maximum of 1816 participants. Forty-five percent of the participants
were in the 0 to 50 range, followed by the 101 to 500 range, which accounted for a total of 23%. The mean number of
participants was M = 171.36, with a standard deviation of SD = 291.69. Figure 4 visually presents this detailed
information.
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Figure 4. Male range

In another aspect, within the research, female participants were identified, with a minimum of 15 women and a
maximum of 1696 participants. In the range of 101-500, 37% were recorded, followed by 34% in the range of 0-50. The
mean number of participants was M= 173.68, with a standard deviation of SD = 252.74. Figure 5 graphically presents
this detailed information.
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Figure 5. Female rank
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3-4- Countries Where the Research Was Conducted

In the comprehensive analysis of all the research, a notable global interest in the subject of emotional intelligence,
social skills, and anxiety stands out. Spain leads with 12%, followed by Mexico (14%), Peru (7%) and Colombia (7%).
These percentages represent the level of interest of each country in the topic and are shown in Figure 6.
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Figure 6. Researching countries

3-5-Continents Where Research Was Conducted

Based on these data, the continent with the highest number of studies on emotional intelligence is the Americas, with
47%, followed by Europe with 41%, and Asia with 8%. These percentages reflect the geographical distribution of the
studies and are graphically represented in Figure 7.
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5 Africa
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Figure 7. Continents where research was conducted

3-6- Type of Population

The data collected in various investigations allow us to observe the unusual characteristics of the population studied.
Data were found that identify university students, representing 30%, followed by high school students, with 19%,
evidencing variations among the different typification of the population. These values are graphically represented in
Figure 8.
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Figure 8. Graphical representation of the type of population. The variables observed in the figure are (a) adolescents, (b)
adults, (c) older adults, (d) dancers, (e) athletes, (f) teachers, (g) nurses, (h) elementary school students, (i) high school students,
(J) university students, (k) physicians, (I) women with physical violence, (m) child population, (n) people undergoing
psychological therapy, (0) cancer patients, (p) patients with suicide attempts, (q) patients with affective disorder, (r) patients
with drug use, (s) HIV patients, (t) surgery patients, (u) patients with spinal cord injury, (v) people involved in physical
activity, (w) medical residents, (x) priests, (y) victims of displacement, and (z) volunteers.

3-7-Applied Tests

On examining the items, it was found that, out of a set of 197 tests used in the research, 32% corresponded to
emotional intelligence tests. Within this percentage, 7% was allocated to assessing social skills, while 6% focused on
measuring anxiety. Consequently, the remaining 56% was allocated to other types of tests. Figure 9 visually illustrates
these percentages.
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Figure 9. Tests applied in the investigations

3-8- Research Results

In relation to the results analyzed, most of the studies indicated a prevalence of 26% of high emotional intelligence,
followed by 22% of low emotional intelligence and 19% of medium emotional intelligence. These percentages are
graphically represented in Figure 10.
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Figure 10. Graphic representation of the research results. The variables observed in the figure are (a) high coping, (b) high
anxiety, (c) high anxiety and high emotional intelligence, (d) high anxiety and low emotional intelligence, (e) low anxiety and
high emotional intelligence, (f) medium anxiety, (g) medium psychological well-being, (h) high social skill, (i) low social ability,
(i) medium social ability, (k) low emotional intelligence, (I) high emotional intelligence, (m) high emotional intelligence and
high social ability, (n) low emotional intelligence, (0) medium emotional intelligence, (p) medium emotional intelligence and
medium social ability, and (g) mild sleepiness.

3-9- Benefits

When analyzing the benefits of each research, it was observed that most studies highlighted a relationship between
emotional intelligence and social skills (10), followed by the presence of a specific level of emotional intelligence (9)
and the link between emotional intelligence and anxiety (6). These data are presented graphically in Figure 11.
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Figure 11. Graphical representation of the benefits of the research. This figure shows the variables with relationship between
emotional intelligence and social skills (10), level of emotional intelligence (9), relationship between emotional intelligence and
anxiety (6), among others.
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3-10-Research Findings

According to the data collected, most studies show a prevalence of emotional intelligence at 33%, followed by
psychological well-being at 7%, and the presence of emotional control at 4%. These results are presented visually in
Figure 12.
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Figure 12. Research findings
3-11-Limitations

In the last aspect addressed, some of the limitations present in the research were identified. All these limitations were
linked to the purpose of identifying the main situations that generated difficulties during the research. The three main
limitations were: the use of self-report instruments, which represented 21%, followed by the absence of declaration of
conflicts of interest by the authors, with 14%, and cross-sectional design research, which constituted 13%. These details
are graphically represented in Figure 13.
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Figure 13. Graphical representation of research limitations. This figure shows the variables with the use of self-report (21),
the authors do not refer to conflict of interest (14), cross-sectional design (13), small sample (5), among others

4- Discussion

This research sought to establish the relationship between emotional intelligence, social skills, and anxiety, with the
aim of understanding the impact of emotional intelligence on the psychological well-being and quality of life of
individuals. The results of the systematic review, which covered 73 articles mostly from America and Europe, reveal
that emotional intelligence in adults is associated with a high score of 26%, indicating an effective coping strategy.
However, in subjects with diseases, a low emotional intelligence of 22% is observed, suggesting an affectation on the
quality of life. In university students, an average emotional intelligence of 19% is evidenced, associated with an
improvement in personal skills with greater efficacy in emotional intelligence.
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Therefore, adults in whom a positive relationship between high emotional intelligence and high social skills was
identified develop optimal emotional well-being and control. However, in situations of high anxiety, a decrease in the
relationship between emotional intelligence and social skills is observed, affecting psychological well-being. In
summary, the research achieves the general objective by establishing the relationship between emotional intelligence,
social skills, and anxiety, highlighting the importance of these factors in the quality of life of different population groups.

The results of this research reveal the connection between the previously mentioned variables, prominent levels of
emotional intelligence are observed, highlighting self-emotional management as the dimension with the highest scores,
while emotional utilization shows the lowest values. Likewise, it is identified that 90% of the evaluated population
presents low or moderate levels of anxiety both in the state and in the trait, while only 10% experience high anxiety. It
is relevant to highlight that people with higher scores in emotional intelligence show lower levels of anxiety, both in the
state and in the trait [85].

Regarding the limitations of the study, the presence of articles in other languages was identified in the databases,
such as Portuguese, Chinese, Russian, or Japanese. On the other hand, some articles were evidenced which were analysis
or elaboration of tests on emotional intelligence. Despite these limitations, the research marks a starting point for future
studies, being a pressing issue for both mental health and society in general [86-90].

In conclusion, it is suggested that future research should standardize the terms in the databases, considering that in
Spanish it is more common to find articles related to social skills. In addition, the need to expand studies on the
relationship between emotional intelligence, social skills, and anxiety is highlighted. It is recommended to review the
variables presented and explore their relationship in various population settings. Despite the limitations, future research
is urged to follow a clear methodological guide and to deepen the relationship between the variables to gradually
contribute to people's psychological well-being. Quasi-experimental or experimental studies are also proposed to
generate a quality scientific perspective and establish statistical comparisons between groups. This will make it possible
to identify significant differences or similarities between the evaluated groups.

5- Conclusion

This article has described the relationship between emotional intelligence, social skills, and anxiety. The quantitative
systematic review suggests that the age range in which this type of study is conducted is between 16 and 30 years of age.
Most of the studies on this subject are carried out in Europe and are conducted on university students. The countries with
the most scientific development in this line of research are Spain, Mexico, and Chile. The continent where the least
research is carried out is Africa. Furthermore, in terms of territories where this research is carried out, in Latin America
itis important to continue with this type of research in this context in order to improve the mental health of the population.
In terms of gender, those who benefit most from this type of research are men. To a great extent, instruments are applied
to evaluate emotional intelligence, which allowed the conclusion that a high level of emotional intelligence allows
solving social conflicts in a better way and the person reduces anxiety levels and has a better adaptation to the
environment. The results of this research contribute to the issue of psychological treatment in which relevance should
be given to activities that help in emotional intelligence so that they can better manage the levels of anxiety that are
generated in the various activities performed by human beings.

6- Declarations

6-1- Author Contributions

Conceptualization, C.R-G. and B.R-N.; methodology, C.R-G. and D.D-M.; software, C.R-G. and B.R-N.; validation,
C.R-G., B.R-N., and D.B-M.; formal analysis, C.R-G., B.R-N., and D.B-M.; investigation, C.R-G., B.R-N., and D.B-
M.; resources, C.R-G.; data curation, C.R-G.; writing—original draft preparation, C.R-G., B.R-N., and D.B-M;
writing—review and editing, C.R-G., B.R-N., and D.B-M.; supervision, C.R-G.; project administration, C.R-G.; funding
acquisition, C.R-G. All authors have read and agreed to the published version of the manuscript.

6-2- Data Availability Statement
Data sharing is not applicable to this article.
6-3- Funding
The authors received no financial support for the research, authorship, and/or publication of this article.

6-4- Institutional Review Board Statement

Not applicable.

6-5- Informed Consent Statement

Not applicable.

Page | 2579



Emerging Science Journal | Vol. 8, No. 6

6-6- Conflicts of Interest

The authors declare that there is no conflict of interest regarding the publication of this manuscript. In addition, the
ethical issues, including plagiarism, informed consent, misconduct, data fabrication and/or falsification, double
publication and/or submission, and redundancies have been completely observed by the authors.

7- References

[1] Extremera, N., Mérida, S., & Sanchez, N. (2020). Emotional intelligence: theoretical and applied advances after 30 years of
scientific research. Know and Share Psychology, 1(4), 11-18. doi:10.25115/kasp.

[2] Solanki, D., & Lane, A. M. (2010). Relationships between exercise as a mood regulation strategy and trait emotional intelligence.
Asian Journal of Sports Medicine, 1(4), 195-200. doi:10.5812/asjsm.34831.

[3] Patel, V., Chesmore, A., Legner, C. M., & Pandey, S. (2022). Trends in workplace wearable technologies and connected- worker
solutions for next- generation occupational safety, health, and productivity. Advanced Intelligent Systems, 4(1), 2100099.
doi:10.1002/aisy.202100099.

[4] Cifuentes, J. D. H., & Mena, E. B. (2023). The emotional intelligence in university students from Colombia and Spain who
practice relaxation techniques. Retos, 49(1), 478-484. doi:10.47197/retos.v49.98006.

[5] Emmons, R. A. (2000). Spirituality and intelligence: Problems and prospects. The International Journal for the Psychology of
Religion, 10(1), 57-64. doi:10.1207/S153275821JPR1001_6.

[6] Flores, E., Garcia, M., Calsina, W., & Yapuchura, A. Social skills and interpersonal communication of students at the Universidad
Nacional del Altiplano. Comuni@ccion: Journal of Research in Communication and Development, 7(2), 5-14.

[7] Caballo, V. (1993). Manual of evaluation and training of social skills. Twenty-First Century Editions, Madrid, Spain.

[8] W.H.O. (2017). Depression and other common mental disorders: global health estimates. World Health Organization (WHO),
Geneva, Switzerland.

[9] Piqueras, J., Martinez, A., Ramos, V., Rivero, R., Garcia, L., & Oblitas, L. (2008). Anxiety, depression and health. Suma
Psicologica, 15(1), 43-73.

[10] Spielberger, D., & Diaz Guerrero, R. (1975). Inventario de ansiedad: rasgo-estado (IDARE). Palo Alto, California, United States.

[11] Bonne, O., Grillon, C., Vythilingam, M., Neumeister, A., & Charney, D. S. (2004). Adaptive and maladaptive psychobiological
responses to severe psychological stress: implications for the discovery of novel pharmacotherapy. Neuroscience &
Biobehavioral Reviews, 28(1), 65-94. doi:10.1016/j.neubiorev.2003.12.001.

[12] Suria, R. (2017). Relationship between emotional intelligence profiles and psychological wellbeing of people with spinal cord
injury. Psychology Yearbook, 47(1), 9-16. doi:10.1016/j.anpsic.2017.05.001.

[13] Veliz Burgos, A., Déner Paris, A., Soto Salcedo, A., Reyes Lobos, J., & Ganga Contreras, F. (2018). Emotional intelligence and
psychological well-being in nursing professionals from southern Chile. Medisur, 16(2), 259-266.

[14] Cejudo, J., Garcia-Maroto, S., & Lopez-Delgado, M. L. (2017). Effects of an emotional intelligence program on anxiety and
self-concept in women with breast cancer. Terapia Psicologica, 35(3), 239-246. doi:10.4067/S0718-48082017000300239.

[15] Neyra-Elguera, R. A., Cano-Davila, M., & Taype-Huarca, L. A. (2020). Resilience and emotional intelligence in patients
diagnosed with substance use disorder. Revista de Neuro-Psiquiatria, 83(4), 236-242. doi:10.20453/RNP.\/8314.3889.

[16] Martel, M. J. S., & Martin Santana, J. D. (2019). Influence of socio-demographic profile of teachers on their levels of emotional
intelligence and burnout. Educacion XX1, 22(2), 93-118. doi:10.5944/educxx1.22514.

[17] Quigley, R., & Baines, J. (2014). How to improve your social licence to operate. A New Zealand industry perspective. MPI
Information Paper, (2014/05), 30.

[18] Hernandez, R., Fernandez, C., & Baptista, P. (2010). Methodology of the Investigation. McGraw Hill, New York, United States.

[19] Gémez, A., Mazon, J., Avila, D., & Diaz, V. (2017). Emotional intelligence and meaning of life in patients with HIV. Riobamba
Provincial General Teaching Hospital. Revista Eugenio Espejo, 11(2), 37—44. d0i:10.37135/ee.004.03.05.

[20] Cejudo, J., Lépez-Delgado, M. L., & Rubio, M. J. (2016). Emotional intelligence and resilience: Its influence and satisfaction
in life with university students. Anuario de Psicologia, 46(2), 51-57. doi:10.1016/j.anpsic.2016.07.001.

[21] Sanchez-Lépez, M. T., Megias-Robles, A., Gomez-Leal, R., Gutiérrez-Cobo, M. J., & Fernandez-Berrocal, P. (2018). The
Relationship between Perceived Emotional Intelligence and Risk Behaviour in the Setting of Health. Escritos de Psicologia /
Psychological Writings, 11(3), 115-123. d0i:10.5231/psy.writ.2018.2712.

[22] Ortiz-Acosta, R., & Beltran-Jiménez, B. E. (2019). Clinical skills, perceived emotional intelligence and burnout in medical
interns of social service. Investigacion En Educacion Medica, 8(29), 76-84. doi:10.1016/j.riem.2016.11.006.

Page | 2580


https://www.google.com/search?num=10&client=firefox-b-e&sca_esv=3139d74b9444d6d5&sxsrf=ADLYWIIbd_Tz7PcgtFjCLIcq5mbsvgaPZA:1732106302879&q=Geneva&si=ACC90nyvvWro6QmnyY1IfSdgk5wwjB1r8BGd_IWRjXqmKPQqm2PqOa0IuxFWwYvJaVIPJzuO76vKfcUs8OaJnbnG6cdW5K51xXt14okswEEit6RNS6rkavApbloorogpIDKiCuEaPk55fcGgGG63SfbkQrCdNX0yxBNHatj2W3G5aubHbVJBEr5MThnkHIKu4qY5qiIv6dth&sa=X&ved=2ahUKEwiNtZXn9uqJAxW61AIHHeTWB_MQmxMoAHoECDIQAg

Emerging Science Journal | Vol. 8, No. 6

[23] Carranza-Lira, S. (2017). Correlation between psychological state and emotional intelligence in residents of gynecology, and
obstetrics. Revista Médica del Instituto Mexicano del Seguro Social, 54(6), 780-786.

[24] Chero, S., Diaz, A., Chero, Z., & Casimiro, G. (2020). Daytime sleepiness and its relationship to emotional intelligence in college
students. Medisur, 18(2), 195-202.

[25] Hidalgo-Fuentes, S., Tijeras-lborra, A., Martinez-Alvarez, I., & Sospedra-Baeza, M. J. (2021). The role of emotional intelligence
and perceived social support in life satisfaction among ecuadorian undergraduates. Revista Argentina de Ciencias Del
Comportamiento, 13(3), 87-95. doi:10.32348/1852.4206.v13.n3.30421.

[26] Barraza-Lopez, R. J., Munoz-Navarro, N. A., & Behrens-Perez, C. C. (2017). Relationship between emotional intelligence and
depression-anxiety and stress in first-year medical students. Revista Chilena de Neuro-Psiquiatria, 55(1), 18-25.
doi:10.4067/S0717-92272017000100003.

[27] Cejudo, J., & Loépez-Delgado, M. L. (2017). Importance of emotional intelligence in teaching practice: a study with teachers.
Journal Of Educational Psychologists, 23(1), 29-36. doi:10.1016/j.pse.2016.11.001

[28] Ruiz, L. K. J., Marin, M. R., & Martinez, R. R. M. (2022). Emotional intelligence and strategies for dealing with displaced
women victims of the armed conflict. Anuario de Psicologia Juridica, 32(1), 87-93. doi:10.5093/apj2021a24.

[29] Miguel, J., Vilchez, E., & Reyes, M. (2018). Spirituality and Emotional Intelligence in university students of the city of
Ayacucho. Interacciones, 4(2), 131-141. doi:10.24016/2018.v4n2.104.

[30] Vicente, M., Ldpez, H., Pedrosa, I., Sudrez, J., Galindo, M., & Garcia, E. (2017). Estimating the effect of emotional intelligence
in wellbeing among priests. International Journal of Clinical and Health Psychology, 17(1), 46-55. doi:10.1016/j.ijchp.2016.10.001.

[31] Jiménez, M., Axpe, |., & Esnaola, I. (2020). Predictive ability of emotional intelligence on adolescents' perceived social support.
Suma psicoldgica, 27(1), 18-26. doi:10.14349/sumapsi.2020.v27.n1.3.

[32] Ladino, P., Gonzélez, C., Gonzélez, C., & Caicedo, J. (2016). Physical exercise and emotional intelligence in a group of female
university students. Revista iberoamericana de psicologia del ejercicio, 11(1), 31-36.

[33] Angarita, M., Calderon, D., Carrillo, S., Rivera, D., Cgeres, M., & Rodriguez, D. (2020). Protective factors of mental health in
university students: physical activity and emotional intelligence. Sociedad Venezolana de farmacologia clinica y terapéutica,
39(6), 763-769. doi:10.5281/zenod0.4407166.

[34] Castillo, E., Moreno, E., Tornero, |., & Séez, J. (2021). Development of Emotional Intelligence through Dramatisation. Apunts
Educacion Fisica y Deportes, 143(1), 27-32. doi:10.5672/apunts.2014-0983.es.(2021/1).143.04.

[35] Gonzélez, S., Lazaro, S., & Palomera, R. (2021). How does emotional intelligence contribute to the study of personal protective
factors for alcohol consumption in adolescence? Revista de los psicélogos de la educacién, 27(1), 27-36.
doi:10.5093/psed2020a13.

[36] Caldera, J., Reynoso, O., Angulo, M., Cadena, A., & Ortiz, D. (2018). Social skills and self-concept in university students from
the Altos Sur region of Jalisco, Mexico. Escritos de psicologia, 11(3), 144-153. doi:10.5231/psy.writ.2018.3112.

[37] Lara, A., & Lorenzo, E. (2022). Family climate and social skills in adolescent students in Riobamba. Revista Eugenio Espejo,
17(1), 8-18. doi:10.37135/ee.04.16.03.

[38] Suérez, Y., Restrepo, D., & Caballero, C. (2016). Suicidal ideation and its relationship with emotional intelligence in Colombian
university students. Rev. Univ. Ind. Santander salud, 4(8), 470-478. doi:10.18273/revsal.v48n4-2016005.

[39] Morales, F. (2017). Relationships between coping with daily stress, self-concept, social skills and emotional intelligence.
European journal of educations and psychology, 10(2), 41-48. doi:10.1016/j.ejeps.2017.04.001.

[40] Gutiérrez, N. (2019). Types of school violence perceived by future educators and the relationship of the dimensions of Emotional
Intelligence. Interacciones, 5(2), 1-7. doi:10.24016/2019.v5n2.150.

[41] Cassinda Vissupe, M. D., Chingombe Jacob, A., Angulo Gallo, L., & Guerra Morales, V. M. (2017). Emotional intelligence: Its
relationship with academic performance in preadolescents of the 4 de Abril School, cycle, Angola. Revista Educacion, 41(2), 1.
doi:10.15517/revedu.v41i2.22713.

[42] Ahmadpanah, M., Keshavarz, M., Haghighi, M., Jahangard, L., Bajoghli, H., Bahmani, D. S., Holshoer-Trachsler, E., & Brand,
S. (2016). Higher emotional intelligence is related to lower test anxiety among students. Neuropsychiatric Disease and
Treatment, 12(1), 133-136. doi:10.2147/NDT.S98259.

[43] Kim, H. N., & Sutharson, S. J. (2023). Individual differences in emotional intelligence skills of people with visual impairment
and loneliness amid the COVID-19 pandemic. British Journal of Visual Impairment, 41(1), 20-32.
doi:10.1177/02646196211013860.

[44] Portela-Pino, 1., Dominguez-Alonso, J., Alvarifias-Villaverde, M., & Chinchilla-Mira, J. J. (2022). Influence of Personal,
Academic, Social, and Level of Physical Activity Variables on Emotional Intelligence. Children, 9(2), 1-12.
doi:10.3390/children9020286.

Page | 2581



Emerging Science Journal | Vol. 8, No. 6

[45] Sifrar, T., Majoranc, K., & Kajtna, T. (2020). Matching of personality traits, emotional intelligence and social skills among
dance partners in competitive dancing. Kinesiology, 52(2), 242—249. doi:10.26582/k.52.2.9.

[46] Pereira-Lima, K., Loureiro, S. R., & Crippa, J. A. (2016). Mental health in medical residents: Relationship with personal, work-
related, and sociodemographic variables. Revista Brasileira de Psiquiatria, 38(4), 318-324. doi:10.1590/1516-4446-2015-1882.

[47] Trigueros, R., Sanchez-Sanchez, E., Mercader, I., Aguilar-Parra, J. M., Lopez-Liria, R., Morales-Gazquez, M. J., Fernandez-
Campoy, J. M., & Rocamora, P. (2020). Relationship between emotional intelligence, social skills and peer harassment. A study
with high school students. International Journal of Environmental Research and Public Health, 17(12), 1-10.
doi:10.3390/ijerph17124208.

[48] Morales-Rodriguez, F. M., Espigares-Lopez, 1., Brown, T., & Pérez-Marmol, J. M. (2020). The relationship between
psychological well-being and psychosocial factors in university students. International Journal of Environmental Research and
Public Health, 17(13), 1-21. doi:10.3390/ijerph17134778.

[49] Salavera, C., Usan, P., & Jarie, L. (2017). Emotional intelligence and social skills on self-efficacy in Secondary Education
students. Are there gender differences? Journal of Adolescence, 60(1), 39-46. doi:10.1016/j.adolescence.2017.07.009.

[50] Malinauskas, R., & Malinauskiene, V. (2021). Training the Social-Emotional Skills of Youth School Students in Physical
Education Classes. Frontiers in Psychology, 12(1), 1-8. doi:10.3389/fpsyg.2021.741195.

[51] Jain, P., & Jain, P. (2023). Trait emotional intelligence as predictor of psychological health in undergraduate medical students:
A hierarchical multiple regression approach. Indian Journal of Physiology and Pharmacology, 67(1), 21-28.
do0i:10.25259/1JPP_145 2022.

[52] Abbasi, S., Rakhshani, T., Rezaie, M., Ebrahimi, M. R., & Taravatmanesh, S. (2018). A study of emotional intelligence and the
effect of educational intervention in emergency medicine residents. Archives of Psychiatry and Psychotherapy, 20(1), 45-52.
doi:10.12740/APP/82317.

[53] Shafait, Z., Khan, M. A., Sahibzada, U. F., Dacko-Pikiewicz, Z., & Popp, J. (2021). An assessment of students’ emotional
intelligence, learning outcomes, and academic efficacy: A correlational study in higher education. PLoS ONE, 16(8 August),
255428. doi:10.1371/journal.pone.0255428.

[54] Justicia-Galiano, M. J., Pelegrina, S., Lechuga, M. T., Gutiérrez-Palma, N., Martin-Puga, E. M., & Lendinez, C. (2016).
Mathematical anxiety and its relationship with inhibitory capacities and perceived emotional intelligence. Annals of Psychology,
32(1), 125-131. doi:10.6018/analesps.32.1.194891.

[55] Lorca, M. M., Zabala-Bafios, M. C., Calvo, S. M., Romo, R. A., & Martinez-Lorca, A. (2023). Assessing emotional, empathic
and coping skills in Spanish undergraduates in Health Sciences and Social Sciences. Retos, 47(47), 126-137.
doi:10.47197/retos.v47.94344.

[56] Delhom, 1., Satorres, E., & Meléndez, J. C. (2020). Can We Improve Emotional Skills in Older Adults? Emotional Intelligence,
Life Satisfaction, and Resilience. Psychosocial Intervention, 29(3), 133—-139. doi:10.5093/P12020A8.

[57] Shahidi, N., Mahdavi, F., & Gol, M. K. (2020). Comparison of emotional intelligence, body image, and quality of life between
rhinoplasty candidates and control group. Journal of Education and Health Promotion, 9(1), 1-5. doi:10.4103/jehp.jehp_569_19.

[58] Salavera, C., Usan, P., & Teruel, P. (2019). Contextual problems, emotional intelligence and social skills in Secondary Education
students. Gender differences. Annales Medico-Psychologiques, 177(3), 223-230. doi:10.1016/j.amp.2018.07.008.

[59] Stewart, S. L. K., Wright, C., & Atherton, C. (2019). Deception Detection and Truth Detection Are Dependent on Different
Cognitive and Emotional Traits: An Investigation of Emotional Intelligence, Theory of Mind, and Attention. Personality and
Sacial Psychology Bulletin, 45(5), 794-807. d0i:10.1177/0146167218796795.

[60] Che, D., Hu, J., Zhen, S., Yu, C,, Li, B., Chang, X., & Zhang, W. (2017). Dimensions of emotional intelligence and online
gaming addiction in adolescence: The indirect effects of two facets of perceived stress. Frontiers in Psychology, 8(JUL), 1-8.
doi:10.3389/fpsyg.2017.01206.

[61] Mestre, J. M., Turanzas, J., Garcia-Gomez, M., Guerra, J., Cordon, J. R., De La Torre, G. G., & Lopez-Ramos, V. M. (2019).
Do Trait Emotional Intelligence and Dispositional Mindfulness Have a Complementary Effect on the Children’s and
Adolescents’ Emotional States? Frontiers in Psychology, 10(1), 1-11. doi:10.3389/fpsyg.2019.02817.

[62] Nyarko, F., Peltonen, K., Kangaslampi, S., & Punaméki, R. L. (2020). Emotional intelligence and cognitive skills protecting
mental health from stress and violence among Ghanaian youth. Heliyon, 6(5), 1-9. doi:10.1016/j.heliyon.2020.e03878.

[63] Korkmaz, S., Danaci Keles, D., Kazgan, A., Baykara, S., Giirkan Giirok, M., Feyzi Demir, C., & Atmaca, M. (2020). Emotional
intelligence and problem solving skills in individuals who attempted suicide. Journal of Clinical Neuroscience, 74(1), 120-123.
doi:10.1016/j.jocn.2020.02.023.

Page | 2582



Emerging Science Journal | Vol. 8, No. 6

[64] Salguero-Alcaiiiz, M. P., Merchan-Clavellino, A., & Alameda-Bailén, J. R. (2021). Emotional intelligence as a mediator between
subjective sleep quality and depression during the confinement due to covid-19. International Journal of Environmental Research
and Public Health, 18(16), 1-9. doi:10.3390/ijerph18168837.

[65] Carmichael, M. A., Bridge, P., & Harriman, A. (2016). Emotional intelligence development in radiation therapy students: A
longitudinal study. Journal of Radiotherapy in Practice, 15(1), 45-53. d0i:10.1017/S1460396915000461.

[66] Deak, A., Bodrogi, B., Orsi, G., Perlaki, G., & Bereczkei, T. (2022). Emotional Intelligence Not Only Can Make Us Feel
Negative, but Can Provide Cognitive Resources to Regulate It Effectively: An FMRI Study. Frontiers in Psychology, 13(1), 1-
7. doi:10.3389/fpsyg.2022.866933.

[67] Tsirigotis, K., & Luczak, J. (2016). Emotional Intelligence of Women Who Experience Domestic Violence. Psychiatric
Quarterly, 87(1), 165-176. doi:10.1007/s11126-015-9368-0.

[68] Peixoto, I., & Muniz, M. (2022). Emotional Intelligence, Intelligence and Social Skills in Different Areas of Work and
Leadership. Psico-USF, 27(2), 237-250. doi:10.1590/1413-82712022270203.

[69] André, M., & Ortega, R. (2016). Impacts of the integrative model of emotional regulation group on users suffering from a
generalized anxiety disorder. Teaching and Research in Psychology, 21(1), 9-20.

[70] Toledo Guillen, C. A., & Vera Noriega, J. A. (2022). Factors associated with mathematics and emotional intelligence in
engineering students. IE Educational Research Journal of La REDIECH, 13(1), €1366. doi:10.33010/ie_rie_rediech.v13i0.1366.

[71] Soto-Romero, O., Venegas-Linares, D., & Medina-Hemandez, E. (2023). Socio-emotional factors incidence in the academic
performance of secondary students. Educacion y Humanismo, 25(44), 121-145. doi:10.17081/eduhum.25.44.5344.

[72] Castillo-Castafieda, G., Pérez-Sanchez, L., & Becerra-Altamirano, N. K. (2022). Emotional intelligence in psychologists in
training. Ibero-American Psychology, 29(2), €292403. doi:10.48102/pi.v29i2.403.

[73] Castro, R. M., & Duefias, C. P. (2022). Emotional Intelligence and Anxiety during the COVID-19 Pandemic: A study on their
relationships in young adults. Ansiedad y Estres, 28(2), 122-130. doi:10.5093/anyes2022a14.

[74] Salcido-Cibrian, L., Jiménez-Jiménez, O., Ramos Dias, N., & Sanchez-Cabada, M. E. (2021). Intervention in grief and
mindfulness. Diversitas, 17(1). doi:10.15332/22563067.6537.

[75] Navarro, M. Q., & Navarro, M. Q. (2020). Emotional intelligence and academic stress in nursing students. Ciencia y Enfermeria,
26(3), 1-9. di:10.4067/s0717-95532020000100203.

[76] Ruiz, P., & Carranza Esteban, R. F. (2018). Emotional intelligence, gender and family environment in Peruvian adolescents.
Acta Colombiana de Psicologia, 21(2), 200-211. doi:10.14718/ACP.2018.21.2.9.

[77] Méarmol, M. P., Sanchez, M. C., Cuberos, R. C., & Vengoechea, M. A. G. (2023). Emotional intelligence in Secondary Education:
relationship with social and academic factors. Revista Fuentes, 25(2), 126-137. doi:10.12795/revistafuentes.2023.20909.

[78] Castillejos, L. M., Veronica, Y. G., & Olvera, E. L. (2020). Relationship between Emotional Intelligence and Nursing Care.
Revista Cuidarte, 11(3), 1-12. doi:10.15649/cuidarte.989.

[79] Acebes-Sanchez, J., Granado-Peinado, M., & Giraldez, C. M. (2021). Relationship between emotional intelligence and anxiety
in a futsal club from Madrid. Retos, 39(39), 643-648. doi:10.47197/ret0s.v0i39.81975.

[80] Villarreal-Mata, J. L., Sdnchez-Gémez, M., Navarro-Oliva, E. I. P., Castillo, M. M. A., Facundo, F. R. G, Garcia, K. S. L., &
Esteve, E. B. (2022). Emotional intelligence as a mediator of craving and the risk of relapse in adults in treatment for alcohol
consumption. Salud Uninorte, 38(3), 729—741. doi:10.14482/sun.38.3.152.4.

[81] Garcia, F. E., Alzugaray, C., Cisternas, O., Espinoza, B., Salgado, G., & Garabito, S. (2019). Masculine, feminine, androgynous
or undifferentiated? Relationship between sexual role, affectivity and emotional intelligence in adults. Psychology, 13(2), 55—
65. doi:10.21500/19002386.4001.

[82] Pérez-Fuentes, M. D. C., Gazquez Linares, J. J., Molero Jurado, M. D. M., Martinez, A., Barragan Martin, A. B., & Simén
Mérquez, M. D. M. (2016). Emotional intelligence and health in aging: benefits of the PECI-PM program. Current Affairs in
Psychology, 30(121), 11. doi:10.15517/ap.v30i121.24048.

[83] Usan Supervia., P., & Salavera Bordas, C. (2018). School motivation, emotional intelligence and academic performance in
students of compulsory secondary education. Current developments in psychology, 32(125), 95. doi:10.15517/ap.v32i125.32123.

[84] Ramos, N., Recondo, O., & Pelegrina, M. (2016). Development of Emotional Intelligence through the Mindfulness Program for
Regulating Emotions (PINEP) in teachers. Interuniversity Journal of Teacher Training, 30(3), 47-59.

[85] Castro-Sanchez, M., Zurita-Ortega, F., Ramirez-Granizo, 1., & Ubago-Jiménez, J. L. (2020). Relationship between emotional
intelligence and anxiety levels in athletes. Journal of Sport and Health Research, 12(1), 42-53.

Page | 2583



Emerging Science Journal | Vol. 8, No. 6
[86] Ramos, V., Ramos-Galarza, C., & Tejera, E. (2020). Teleworking in times of COVID-19. Interamerican Journal of Psychology,
54(3), 31450. doi:10.30849/RIP1JP.V5413.1450.

[87] Besserra-Lagos, D., Lepe-Martinez, N., & Ramos-Galarza, C. (2018). The executive functions of the frontal lobe and its
association with the academic performance of students in higher education. Revista Ecuatoriana de Neurologia, 27(3), 51-56.

[88] Ramos-Galarza, C., Benavides-Endara, P., Bolafios-Pasquel, M., Fonseca-Bautista, S., & Ramos, D. (2019). Scale of clinical
observation to evaluate the third functional unit of the Luria theory: EOCL-1. Revista Ecuatoriana de Neurologia, 28(2), 83-91.

[89] Villegas, C., Ortiz, D., Garcia, A., Bolafios, M., Acosta, P., Lepe, N., Valle, M. Del, Ramos, V., & Ramos-Galarza, C. (2018).
Evaluation of the skills of the prefrontal cortex: The EFECO I1-VC and II-VR. Revista Ecuatoriana de Neurologia, 27(3), 36—
42.

[90] Carlos Ramos, G., & Pérez-Salas, C. (2016). Psychometric properties: ADHD rating scale 1V self-report. Revista Chilena de
Neuro-Psiquiatria, 54(1), 9-18. doi:10.4067/s0717-92272016000100002.

Page | 2584





